Another student’s work of prose appears following.

Step Inside: | am the Nile River...
By Davina

As the Nile River, | tend to travel constantly through Egypt, asif lam a whirlpool and
there's no way of stopping myself. As | pass | spot women and children greeting me
and using me to wash their clothes, or to collect water. Animals indulge in my waters,
and | support boats and others who swim in me. Farms, people, animals and plants
live off me. People use me for fishing and I am surrounded by vegetation. If I look into
the distance | can see the Red Lands. Plants of food grow because of me and people
with weapons fight over me. People are living because of me. Children play on
the banks.

| feel powerful because | am a source of life. | feel used, exploited because
| am open to everyone. | feel thatlam the centre of gravity. | give fruit water

and nourishment. At times | feel terrible because of the vegetation, people take my

molecules of water — they are considered my friends. | am humbled because |

notice the impact that | have. However, | want to help the Red Lands. it is very dry
there. | feel disrespected, because if | am considered holy, then why do peaple
dirty me?

| feel | am helping the environment and people, and | have the ability to save
people. | tend to feel guilty at times for starting wars, because people fight over me. I
feel special because | watch and am a part of sacrifices. | feel proud and happy.

Sharonne was surprised by the quality and detail of the writing. ""Before |
have asked students to pretend they were someone or something else, but there
was never the detail that | saw in these poems and prose. By deconstructing the

n in the steps of the routine, it's like you are looking at a building, but

informatio
dividual bricks. There are things

not just seeing its shape, but really noticing the in
you can't see if you dont take some of the bricks apart. Step Inside enables people

to 'see’ things that they might otherwise have missed if all they saw was the whole
building—the overarching theme."”

Reflecting on students’ leaming as evidenced in both the poems and prose
written after doing Step Inside, Sharonne observed, "It provides opportunities to
pay attention to details and intricacies and slows the process down so there are
fewer pat answers and the students notice things they wouldn't always notice. If |
had asked them to pretend to be the Nile, they would have fallen back on clichés.
A peaceful atmosphere was created, it was calmer with thoughts flowing and time

to document.”
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As you read, view, or list ; —.
' : en to the material before you i :
questions: you, consider the following

* What are the red lights here? That is, what things stop you in your track
reader/listener/observer because you doubt their truth or accuracy? s

o S.\:mﬁ are the yellow lights here? That is, what things slow <o:<mo<<3 bi
give you pause, and make you wonder if they are true and accurate or :M%;.

H .
Hmn: owﬁ H.mmm.manr .:.ﬁo the development of thinking dispositions, we identified a ke
MME mﬁM mmb &.mﬁom_monm falter: the spotting of occasions for application. People ommw

m . . ’
pave et " WEm skill, but they fail to use that skill because they didn’t spot occasions
Qﬁkmﬁ wam. .Em ﬁm our colleague David Perkins to develop the Red Light, Yellow Light
routine that focused specificall i i :
y on the spotting of occasions to b i
ask questions. Spotting these occasi e
A ons would cause students to be more active li
. ca active list
MEM”_ H.m.wwm.mu to have their skepticism antennae up if you will Using the Emmmuwww :Mﬂm
raffic light, students are encouraged to think i . he
In terms of green lights givi
et : : ! gr ghts giving them th
eedom to continue, yellow lights as slowing them down, and red lights as stopping .ﬁrmﬁm

Purpose

R . o
rm_nw h.Hmrﬁ Wm:oé Light is about becoming more aware of specific moments that
old signs of possible puzzles of truth. Sweepi izati .
signs ; . ping generalizations, blatant self-interest
oﬁ@ﬁ%rmma conclusions, unexpressed bias, hidden motives, and so on can mmmmmq
c i v
SMME N. Mm Enoﬁﬁmmﬂgm or perhaps even invisible. If students are to develop mmm<
v ma. anding of a topic, they have to learn to see the potential falsehoods and to rmﬁ&m
" v e i
! H _M swﬁ that aren’t dismissive, overlooked, or debilitating. Red Light, Yello
1ght should be used often in deliberately di . “ .
. y different ways to build sensitivity to i
ik : spottin
potential puzzles of truth within claims, ideas, conclusions, mmmmm&mmmoumq and Wo on :

Selecting Appropriate Content

Routines for Digging Deeper into Ideas 185



t are all possible good fits for students to do some Red Light,
de of school could also prove to be useful content
ehaviors, playground arguments,

some weaknesses presen
Yellow Light thinking, Situations outst
for this routine; regulations for potentially risky b

proposals for fundraising for a class trip, and the like.
One thing to keep in mind with Red Light, Yellow Light is to make sure the issue,

problem, contflict, or controversy is large enough so that a variety of red lights and yellow
lights can be identified. If the source is too small, there ist’t likely to be rich conversation
about potential problems of truth to be alert to. Likewise, if the red and yellow lights all
stem from the same source or force a global attribution, for example, “This newspaper
is always biased so I would never believe anything,” then discussions will be less useful
in helping students to identify different sources and reasons for red and yellow lights.
Examining chapters in a book or keeping track of a current media debate overa few days

can help students stay alert to puzzles of truth in sustained ways.

Steps |

the source matetial that will be used. You don’t want to
In some instances you may not want to even
below the surface of the ideas,

1, Set up. Briefly intréduce
say anything that will prejudice the reading,
disclose the source. Tell students you want them to dig
mmmamw..dw findings that may be present in the material.

2. Look ww.w red lights and yellow lights. Ask students working individually, in pairs,
or evén in small groups to search the source for specific moments and signs of possible
puzzles of truth. Using the stoplight metaphor, red lights could be framed as glaring,
Yellow lights are places to proceed with a little care and caution. m&%ﬁzm

halting places.
t, You might even want to give students red and vyellow

else is an implicit green ligh
markers for this purpose.

3. Collect students’ observations and reasons, Make a list of specific points marked R

for red or Y for yellow as students offer them to the group. Also note specific “zones”
that students identify as mostly red or yellow. Ask students to provide their reasons as
to why they've categorized a particular point or zone as red or yellow. Document these

reasons as well.

4. Share the thinking. Once a collected list of red lights and yellow lights has been
created, have the class stand back and look at the documentation. Ask, “What have we
learned about particular signs that indicate there could be a problem or puzzle of truth?
What have we learned about zones to watch out for?” Allow students to share their

thoughts and reasons.
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Uses and Variations

In his facilitati , .
o] Mm;_wﬁ.ﬂwj of professional learning communities in the Traverse City Area Publi
1 €
outine AM& _nﬁ ~mm_“r Mark Church regularly makes use of the Red Light, Yell . M MHn
. When teachers share their classroom eff » Tellow Light
; . ts, student work :
rofess 1 X or nt work, or reflections
Mmﬁohmpwwm Mmm&:mmv Mark uses Red Light, Yellow Light to move their ooonW o
er 1 : . R 4 i
%mmn o re w_mmamm_:.m or disagreeing with one another’s ideas. “By creatin mﬂ,mm:on
b ser ww% € to voice what possible red lights come up for them and Emw M mnm:&
m .
on each oﬁro mEMH.,mMH notice that teachers listen more closely to each other mﬂmw_mu om
ers’ thinking. Before it was more [i U
. . ikely the 1d T
" . v would remain
MMM&M:WM Mo__.:w was made that didn’t sjt particularly well with a group hw_mﬂ when @
. . mbe vuv .
instead Omﬂo%muﬁm and ﬁ.&os lights create a sense of safety to navigate &mmnzwﬁ H.Mm&
g up against roadblocks as soon as co i -
- ) nversations be i
lights and yellow lights are not hard and fast judgments; rath come difficult. Red
zones to _Amo_u our eyes on.” , ratner, Q.-m%
Another professional use
of RLYL can occur around ; ;
School brinc ound the discussion of acti
_ulsow wﬂ:n_%m_m and department heads have made use of Red Light m‘mzo“nMMM EME.
mn . ’ 1
e wmmm: nﬂH ?M@omm._m oH. plans of action to larger groups of stakeholders >mE”< .mm:
omvera Hmﬁ mwmm: Mmzoi :mrﬁ.m that come up for those in the group r%w _mmmmwm MH
working Eﬁc:mmrm Hmmﬂ there will be natural points of dispute in any proposal that sm M
. gh. However, noticing these points collecti | )
issues head on rather than become flustered M% EmnMo ectively helps a group to tackle
Tony Cavell, a sixth .
. grade teacher at Bialik, found th
ellow li S ¢ metaphor of red light
M\ﬁﬂmu m»mrmwm Moim%.m useful to students in monttoring their reading oo:,%ﬁmwm“ .mna
s MH s rea Eamwgmmsmﬁ he asked them to identify any passages in th m“on.
no.B _mﬁm : em n._osﬂ slightly as readers and those passages that seemed to sto M:mﬁ .
mrmﬂw th > oM whatever reason. In discussing the text the next day, students wo _wa EmE
e i ’ wou
ir red and yellow light passages and discuss what it was that caused %Q..n Ms
0

slow down or stop. As a class
. , they were th
such red lights and yellow lights. ! e able to talk about how readers deal with

identify potential

Assessment

When usin i . .
M m%“ MH_ M“ H.“mwﬂv md%oé Light .3&5» to get underneath the surface of ideas,
about how wmm&vx mEMmemmn nm Eww a.Smr to pay attention to. What are you noticing
hear, watch, o.w experience? M,m H mbs@d.ﬂm Em..,nmm of potential puzzles in what they read
areyou noticingdb - # As students identify various red lights or yellow lights ErmM

gabout their reasons for making such choices? It is important for a :w.mnrﬂ
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to develop a sense for how his or her students are developing as ctitical consumers of
information. Also, taking note of the quality of assertions students themselves may
offer in classroom discussions is important. Do you see them scrutinizing their own
arguments, ideas, theories, and generalizations with red lights and yellow lights to catch

their own overgeneralizations or weak arguments?

Tips
It is easy for students to get into an “It’s all red!” or “It’s all yellow!” frame of mind
once the search for red lights and yellow lights begins. Once this happens, rich classroom
conversation is difficult to guide; students begin to see the issue as either one way or
another—all black ot white. This can happen when the source material starts with a
red light, coloring everything that follows. When this is the case, a teacher should pull
students back to identifying just one red light and one yellow light and reboot the
conversation from there. This helps to redirect the class’s attention and keep the focus
on teasing apart various nuances and complexities presented within puzzles of truth
rather than moving quickly into an “all or nothing” judgment. :
~Teachets have also found it useful to dcknowledge implicit green lights in sources
their students are exploring. Helping students identify places where the claim is solid can
bé just as powerful as examining why other claims seem to make us stop and question.
E‘mm% teachers have figured out ways to track red lights and yellow lights over time
together with students, patticularly when a topic is rich and covers a lot of territory. By
Wamvmnm”ao,nﬁamaamom of red and yellow lights visible and public, students begin to see
Red Light, Yellow Light less as an-isolated activity and more asa metaphor for a type of
thinking they can bring to new learning situations. This ongoing practice helps foster
an inclination to spot occasions when an idea presented as truth needs to be azmmm.ogm
more thoughtfully.

Tamimy Lantz, a fifth grade teacher at Long kake Elementary Schoot in Traverse City,
Michigan, has used thinking routines with her students for a number of years. She
recalls that her initial use of thinking routines was as more of a stand-alone activity,
not necessarily connected to any particular lesson. *'| realize now that | needed to
have that experience just to see where my kids' thinking would go.  really was

mnmm@,.z,@ for them, | remember. | also remember having multiple ah-hah

as my kids were sharing with me what thoughts were actually inside %m:ﬂoﬂwmﬂm

| xmnm:.zﬁ..ﬂmﬁsaw introduced Red Light, Yellow Light to her %E.%:Q ..mm. .
see .qoé. it s\oca aid their thinking. “"Red Light, Yellow Light is a new ﬂmwmmmﬂo
MM__S said AMB,B...‘. ::..dﬂm..m.._m m..c: like nw_,:@ back to the beginning in terms of Bom
el MHMMMMWMMU_M%:: hm Mmuml,,c:__rm other routines that flow quite naturally
€, though, how thi i iy
conversations with ﬂcamﬂw more M:LM M“H,_Hm > sems o s Qana o e my
c:__wmﬂhﬂ_JMnMMmM 8. make .cMm of a BS.Sm they were already familiar with and
b ,<<m< of introducing the Red Light, Yellow Light routine. 1

displayed some Claim-Support-Question samples | had kept from previou .
when .3::2 students had expressed generalizations about the slave Qmw g
the Middle Passage. Because my current students had already studied thi ) m:,a
and m:mmu.< knew the Claim-Support-Question routine, I thought this w _Q_Mﬁou_n
perfect place to launch Red Light, Yellow Light." n ﬁn‘E e
Tammy asked her current students to review claims offered by former students

S

* The Middle Passage took a long time.

*  West Africans lived in freedom.

* West Africans feared a horrible trip across the Middle Passage
* Allslaves would rather die than suffer the voyage to _ham.a_nm. |

) qmﬁ.::é then explained the metaphior of a traffic light. She explained to her cla

| Red lights Bmxm you stop and say, ‘Hey, wait a minute!’ and yellow __@E.m sort wmﬁ
make you pause and say, I see your point, but..."" She then asked her student .M
ﬂm__..ﬁ making some mental notes of where red fights and yellow lights could H_o
be in these claims. Tammy also pressed her students to not just point out r ﬂo_m.m_j .
or yellow lights but to share with the class what makes them say that, She M - ._m.._
u& a range of samples up on the wall so her students would have 8.3 _ g Gom.m. 4
things to talk about. e
) The students didn’t have much difficulty jumping right into this thinking routine S&

It was a spirited conversation right from the beginning,”* said Tammy. “tt re c:mn_.
them to remember back to some things they themselves had alread .mE%mM d
then challenge some of the claims | had posted on the board." For mwmagm Bmmﬂe
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students took issue with the vagueness of a claim, such as “The Middle Passage took
a long time.” While they didn’t argue with the basic premise of that claim, Tammy's
students felt it was a bit yellow light, noting that ““a long time" seemed too open
and not concrete enough. Tammy's students also critiqued the actual language of
the posted claims, identifying potential red lights any time the words all, never, or
always were used. Tammy felt the language of Red Light, Yellow Light helped her
students examine these claims not only with a sense of healthy skepticism but also
a sense of precision and veracity that pleased her.

Some days after introducing RLYL to her students, Tammy asked them to look
through their social studies journals and find one of their own Claim-Support-
Question entries to scrutinize using red lights and yellow lights. In doing so, Tammy
wanted to draw students’ attention to being self-critical in their own claim making.
Tammy had students join together with partners to look at each other's selections,
again asking them to watch for red lights and yellow lights as a way to help each
other refine their claims and make them more solid. I noticed how much better
their own claims became when they interacted with each other in this way. They
talked about each other’s ideas with one another and did not simply say, ‘Right or
wrong," " Tammy reported. “They offered each other valuable feedback using red
and yellow lights. Everyone seemed really into it."

Tammy believes that before too long, the language of this thinking routine
will become a common phrase in the culture of her classroom: What are our red
lights here? Where are we seeing yellow lights in this material? She believes this
will become a natural routine to draw upon when the class encounters moments
of disagreement or controversy. “Even though I've just started using this thinking
routine, [ see how red lights give students an opportunity to challenge a particular
viewpoint with thoughtful reasoning. And when red lights seem a little harsh, yellow
lights give students an opportunity to simply keep some ideas up for skepticism,"”
Tammy said. “I can already see that the scaffolding that Red Light, Yellow Light
provides will truly promote conversations, feedback, and self-reflection that will be

richer for my students.”
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* Make a dlaim about the topic,
explanation or interpretation of

* Identify support for your claim.
lend evidence to your claim?

issue, or idea being explored. A claim is an
s0me aspect of what js being examined.
What things do you see, feel, or know that

m rm 1 T T ee (8] €Ccome
3

better at spottj ing .
pener potting Mnm analyzing “truth clajms.” These may be ideas and opinions th
€ing presented by the speaker or wri betin
I writer as facts but in actualj i
. . H
thought of as generalizations, conjectures, hypotheses e

.3 nrm:mbmﬂ However, rarely are claims entirel
1s to help students take notice of the
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